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Abstract: The study was based on the teaching effect of blended teaching of the course of Veterinary
Immunology on the U-Massive Open Online Course (UMOOC) platform of Inner Mongolia Minzu

University. The students of two classes majoring in veterinary medicine in Inner Mongolia Minzu
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University were selected to form the traditional teaching group (control group) and the blended teaching

group (experimental group), respectively, and the teaching effects were further compared and analyzed.

The blended teaching module improved students’ active learning attitude along with their ability to grasp

knowledge in class, and most students supported to use blended teaching in the future. In conclusion, the

UMOOC-based blended teaching methodology stimulated students’ active learning attitude toward

veterinary immunology and helped to foster innovative consciousness and self-management ability.

Keywords: blended teaching; veterinary immunology; UMOOC; online teaching platform
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Table 1  Student class behavior observation scale
11 R B fA Z I H
Behavior observation angle of view  Assessment items
INELWF P B INEWT
Listening situation Listen carefully
YNGR DS e

Study and think carefully
AR M 5 2 N 27 A B AT 55
Complete group learning and discussion tasks

B T 812 5 IR R 2

Z LR

Participating situation

Actively participate in course Q & A

AL A M

Express opinions effectively

HETHEE

Interactive discussion

gl i (A 5

Communicate with teachers actively

Xof B 4 TR A A5 P ) R A 7 Bk — AP A Ao ]

Ask questions, rational thinking, extended learning

The rating is 5 points: excellent: 5 points; good: 4 points; medium: 3 points; normal: 2 points; fail: 1 point.
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Table 2  Student class behavior observation and unit test results

i H 545 PO | S
Project indicators Control class Experimental class
Z5A 43 42
Number of student enrolled
SERS AT IR AT N A% 14 4y 19.72+5.01 19.45+4.78
Average score of classroom behavior assessment before experiment
AL BT e Y R A PAS 20.09+5.40 30.93+5.45%
Average score of classroom behavior assessment after experiment
SRS I ESTRI A 42.14+14.37 41.67+13.77
Unit test score before experiment
S e BT A 42.95+15.54 73.30+20.26*
Unit test score after experiment
*: P<0.05, the difference is significant.
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Figure 2 Class behavior assessment of blended teaching model before (A) and after (B) experiment.
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Figure 3 The unit test results of blended teaching model before (A) and after (B) experiment.

JGIMNRA-3 4353 900 42.14 43 F0 42.95 43, ol
FER,

SCEG e S Ie d B o R R S B R T, Ul
WL IR A N eE 3/ B AR 4 T T IR a4 4
P JE Al bt — ik A AR T IR R E A
RUNEE, MR T BEEROR .

53 REXHBEEXNTHAEREFEE
ST

RAAR A T2 A M F R A EARHE 2
AT X A AR AR R R R RRE T
Bi2E A A RO R S N T SR
[P S, TESEIRZE R 2 JHJG, X SLgnes
AT T A A . A R BB S S Hh % B
BOMAE A P AAAE R IR) 8, 2% A (A 2 B AT DA
B R WR G B AR TR T TR 2
226, M L IE PRAR IR N 25 . AT ()15 T
T 7TWANE: IRENSREEER . & R
RERBFIE T WREI . NHVHE . B
Foof ) B M AR R B S N 4 B,
LTSGR, T 91%A - A8 iR A R
AR, Hh AR 51.8%. Wi
38.8%. 17 8.2% . AWHEL 1.2%. W T4 E¥

http://journals.im.ac.cn/cjben

PR )24 2 Bk, 68.2% M AR AR H IR R, Wi
31.8%, i B A 4324 A B A FH R B i) 2 2%
ML R, BLEDIN R I WO . X FIR A
HeEte R, 52.9%M A RoRAEF W R, RS
30.6%. AL 15.3%. AR 1.2%, @i
—JH 22T, A 95% AR IR A Ty
VR TR 2 2488 24 76.5%11) [R] 2% J&
B ENISINTTIE; 4 92%M2E4 AN
BA X E A S T A 325 2 R
PEs 29 91%My = o 2 TR eUS B TR s 2]
ME R, HENTENSH5ERKET.
ML E IR A A e A 3 B i A 2 B, R4y
2R RITR A S BEEE, U BR T IR ZeE it
[E41, W80T LT 4 F FHER AR I A], 24 > 4k 1
BRI, AT DAL IR AE 2] NS . Tt gy AR 3R
NRA RS SR 2R, S5 T A
SRRE T, IR R RS s A .

6 RE5Fk%

BEH AR A BOSEN, PR S R e B
W RO AR W B, R A R
T BMAEAWHAETT o R A AN T T N



WEE TETFREERAR A E-SEREY ERTNEE

1

7 Neutral

80.00 1 B 5675 Very satisfactory Bl {5 2 Satisfied
I i i Not satisfied

B RN Very dissatistied
70.00

= 60.00

FHA (%)
Percentage of students (%
4=
(==}
=
[

10.00
0.00 = N N - S 3
ReARE & ERTR REHF Wk NRT S HEY¥ B
s Online je 2R Group TR P Classroom
The blend resources Blend Stimulating discussion Initiative of  teaching
overall teaching learning autonomous atmosphere
teaching guidance interest learning

B4 RBERFEFRABEERE
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